Quarterly of Experimental and Cognitive Psychology, Volume 1, Issue 2

The Effect of the Promotion Skills Training Program (NAMAD
Life Skills) on Parent-Child Interaction and Psychological Well-

being of Mothers and Middle School Girls

1. Mina Hosseiny®*: Master of Family Counseling, Counseling Department, Allameh Tabatabaei University,

Tehran, Iran

2. Mojtaba Vaziri®: Master of Science in General Psychology, Department of Psychology, University of Tehran,

3. Mohammad Ali Farsiani

Tehran, Iran

: Master of Science in Clinical Psychology, Department of Psychology, Bandar Gaz

Branch, Islamic Azad University, Bandar Gaz, Iran

*Corresponding Author’s Email Address: m.hosseiny68@yahoo.com

B9y 5 28,

el of Bl o Goguitv Pepdlogy

Received: 8 June 2024
Revised: 16 August 2024
Accepted: 22 August 2024
Published: 10 September 2024

Bl oNolcE
Copyright: © 2024 by the authors.
Published and

under the terms

conditions of  Creative Commons
Attribution-NonCommercial 4.0

International (CC BY-NC 4.0) License.

Abstract:

Objective: The present study aimed to investigate the effect of the Promotion Skills Training
Program (NAMAD Life Skills) on parent-child interaction and psychological well-being in mothers
and middle school girls.

Methods and Materials: This research employed a quasi-experimental method with a pretest-
posttest design. Using voluntary sampling through a public call, 24 volunteer mothers were assigned
to the experimental mothers' group, and 24 daughters of the same mothers were assigned to the
experimental daughters' group. Separate eight-session training classes were held for the mothers and
daughters, covering the NAMAD promotion skills (spiritual problem-solving, self-awareness, stress
management, patience, trust in God, forgiveness, emotional regulation, and self-management). Data
collection tools included the Parent-Adolescent Communication Inventory (PACHIQ-R) developed
by Lange, and Ryff’s Psychological Well-Being Scale (1989).

Findings: Results of the paired t-test showed a significant difference in parent-child interaction and
psychological well-being scores for both mothers and daughters from pretest to posttest (p < .05).
However, ANCOVA results revealed no significant difference between the two groups on the study
variables (p > .05).

Conclusion: Based on the findings, it can be concluded that the NAMAD Promotion Skills Training
Program (Life Skills) effectively improved psychological well-being and parent-child interaction
among mothers and middle school girls.

Keywords: psychological well-being, parent-child interaction, girls, NAMAD program, lower
secondary school, mothers, life skills.
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Extended Abstract

Introduction

The educational system in Iran, under the Ministry of
Education, aims to foster comprehensive individual and
societal development grounded in Islamic values. Among its
transformative initiatives is the National System of Student
Social Care (NAMAD), a coalition program designed
through inter-ministerial cooperation to offer preventative
and supportive interventions for students facing
psychosocial risks. The program emphasizes psychological
and spiritual growth through structured promotion skills
training offered to students and their families via schools.

The NAMAD life skills training includes modules on
spiritual problem-solving, emotional regulation,
forgiveness, and self-management. These training elements
align closely with global mental health frameworks. The
World Health Organization (2004) defines health not just as
physical well-being but as a state of mental and social well-
being. The organization has emphasized the importance of
psychological well-being—often overlooked in public
discourse—and views it as a prerequisite for functional and
productive living.

Ryff and Keyes (1995) proposed a six-dimensional model
of psychological well-being: autonomy, environmental
mastery, personal growth, positive relations with others,
purpose in life, and self-acceptance. Of these, positive
relations are particularly relevant to family dynamics,
especially during adolescence—a period marked by
increased psychological and emotional complexity. Several
Iranian studies have highlighted how high-quality parent-
child

behavioral disorders, and identity crises in adolescents,

relationships  significantly reduce aggression,
while also enhancing general psychological health (Babaei,
2023).

Life skills training, therefore, is not merely a preventive
tool but a transformative one. It can help students close the
gap between capability and actual functioning, building

competencies for better social and academic outcomes

LA

(Shekofteh & Shahnaz, 2024). According to UNICEF, life
skills education is a behavioral change approach that
integrates knowledge, attitude, and practice. UNESCO and
the WHO list ten core life skills—problem-solving, critical
effective  communication,

thinking, decision-making,

creative thinking, interpersonal relationships, self-
awareness, empathy, coping with stress, and managing
emotions—that are fundamental to mental and social
resilience.

Despite extensive literature on life skills training and
psychological well-being, empirical evaluations of the
NAMAD program remain scarce. This study aims to address
this gap by evaluating the effects of the NAMAD life skills
training on psychological well-being and parent-child
interactions among mothers and their middle school
daughters.

Methods and Materials

This quasi-experimental study used a pretest-posttest
design with no control group. The sample comprised 24
mother-daughter dyads recruited from a middle school in
Galikesh County through public announcements. From 70
volunteer families, 24 mother-daughter pairs were randomly
selected. Eventually, due to attrition, the final analytical
sample consisted of 20 mothers and 20 daughters.

Both mothers and daughters received eight 90-minute
weekly training sessions based on the NAMAD life skills
curriculum. Each session addressed one of the following
topics: spiritual problem-solving, self-awareness, stress
management, patience, trust in God, forgiveness, emotional
regulation, and self-management.

The Inventory
(PACHIQ-R) and Ryff's Psychological Well-Being Scale

(18-item version) were used for pretest and posttest

Parent-Adolescent Communication

assessments. Data were analyzed using paired-sample t-tests
and multivariate analysis of covariance (MANCOVA).
Findings
Descriptive statistics showed that the average age of

mothers was 41.25 years (SD = 4.72), and the average age of
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daughters was 13.65 years (SD = 0.67). All participants were
female, and the majority were in the 7th and 8th grades.
Shapiro-Wilk tests confirmed that the distribution of
scores for all variables was normal. Mean pretest and
posttest scores for the parent-child interaction and
psychological well-being variables showed improvements
for both mothers and daughters.
Paired-Sample t-Test Results:
e  Mothers showed significant improvement in:
o Parent-child interaction: Mean difference
=-9.60, t(19) = -6.66, p <.001
o Psychological

difference =-12.10, t(19) = -6.63, p < .001

well-being: Mean
o Daughters showed significant improvement in:
o Parent-child interaction: Mean difference
= -6.60, t(19) = -4.32, p < .001
o Psychological
difference = -5.75, t(19) = -3.56, p = .002
MANCOVA Results:

well-being: Mean

e Levene’s test and Box’s M test confirmed the

assumptions of equal variances and covariance.

e Wilks’ Lambda for group effect was not
significant: F(2, 37) = 2.12, p > .05.
e Therefore, while individual groups improved

significantly, there was no statistically significant
difference in treatment effect between mothers and
daughters.
Discussion and Conclusion
Life skills are indispensable for navigating modern life's
complexities. Integrating such skills into educational
settings addresses the emotional and behavioral challenges
of adolescents while equipping parents with tools for more
effective parenting. This study demonstrated that NAMAD
promotion skills training significantly enhanced both
psychological well-being and parent-child interactions in

participating mother-daughter pairs.

Y.

Y

Despite the absence of a control group, the pre-post
design provides compelling preliminary evidence for the
program’s effectiveness. Improvements observed in both
psychological functioning and relational quality underscore
the potential of structured school-based interventions.

Given that NAMAD is a relatively new national
initiative, these findings are timely and relevant. The results
are consistent with prior international research emphasizing
the utility of life skills training in reducing adolescent
aggression, improving emotional regulation, and fostering
family cohesion.

Importantly, the program’s modular approach—targeting
emotional, spiritual, and behavioral competencies—proved
beneficial for both generations. For daughters, enhanced
communication skills and psychological resilience are vital
for academic and social success. For mothers, these trainings
likely offered strategies to mitigate stress and strengthen
emotional bonds.

Nonetheless, limitations should be acknowledged. The
sample was drawn using voluntary recruitment, which may
introduce selection bias. Additionally, the study focused
only on female students and their mothers in a specific
geographic region. Future research should incorporate
randomized designs, include diverse demographic groups,
and consider long-term follow-up assessments.

In conclusion, the NAMAD life skills training program
holds considerable promise as a scalable and culturally
tailored intervention. It addresses crucial gaps in mental
health support within educational settings and fosters
healthier family dynamics. With appropriate modifications
and broader implementation, this initiative could contribute
significantly to the holistic development of Iranian youth and

their families.
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