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Abstract:

Objective: This study aimed to investigate the effectiveness of psychological capital training on
language learners’ motivational strategies and academic achievement.

Methods and Materials: A quasi-experimental design with a pretest—posttest control group and a
two-month follow-up was employed. The statistical population included English language learners
in Shahriar during the 2023-2024 academic year, selected purposefully and randomly assigned to
experimental and control groups. The experimental group received ten two-hour sessions of
psychological capital training focused on hope, self-efficacy, optimism, and resilience, while the
control group received no intervention. Instruments included the Motivated Strategies for Learning
Questionnaire (MSLQ) and the end-of-term academic grades. Data were analyzed using repeated
measures ANOVA in SPSS version 26.

Findings: Repeated measures ANOVA revealed significant effects of psychological capital training
on learning motivation (F=11.63, p<0.01, 1>=0.47), self-regulation (F=16.01, p<0.01, n?=0.55), and
academic achievement (F=13.72, p<0.01, n>=0.51). Bonferroni post hoc comparisons showed that
posttest and follow-up means were significantly higher than pretest scores, indicating sustained
improvement. The intervention enhanced motivational strategies and academic performance by
fostering hope, optimism, self-efficacy, and resilience.

Conclusion: Psychological capital training effectively strengthens positive learning attitudes,
boosts self-efficacy, and reduces test anxiety, thereby improving learning motivation and academic
success. Integrating psychological capital training into educational programs can optimize learning
quality and promote long-term academic achievement.
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Extended Abstract

Introduction

Learning is a complex, multidimensional process shaped
by the interplay of cognitive, emotional, and motivational
factors. Contemporary educational psychology emphasizes
that academic success depends not only on intellectual
ability but also on psychological resources that sustain
motivation, resilience, and self-regulation throughout the
learning process (Pintrich, 2016; Zimmerman & Martinez-
Pons, 2018). In this context, psychological capital—a
construct emerging from positive psychology—has gained
increasing importance as an internal resource that supports
effective learning and academic persistence (Avey et al.,
2021; Luthans, 2012).

Psychological capital consists of four core components:
hope, self-efficacy, optimism, and resilience. Each of these
elements contributes to adaptive academic behavior by
enhancing persistence, positive expectations, and proactive
coping in the face of learning difficulties (Brandt et al.,
2021; Luthans et al, 2018). Luthans conceptualized
psychological capital as a “higher-order construct” that
exerts synergistic effects on performance, exceeding the
impact of its individual components (Luthans et al., 2012).
Avey and colleagues further demonstrated in a meta-analysis
that higher levels of psychological capital are linked to
improved attitudes, behaviors, and performance outcomes in
various organizational and educational contexts (Avey et al.,
2021).

Motivation for learning, on the other hand, is one of the
most powerful predictors of academic engagement and
success. Pintrich’s motivational framework identifies three
dimensions—value,  expectancy, and  affect—that
collectively influence students’ willingness to invest effort
in learning tasks (Pintrich, 2016). Students with strong
intrinsic motivation and self-efficacy beliefs are more likely
to use deep learning strategies and persist in challenging

situations (Zimmerman & Martinez-Pons, 2018). Research

in English as a Foreign Language (EFL) education confirms

that learners with higher motivational and self-regulatory
skills perform significantly better in language learning tasks
(Nasri et al., 2021). Nasri et al. found that motivation and a
positive attitude toward language learning play crucial roles
in sustaining engagement in computer-assisted learning
environments (Nasri et al., 2021).

Studies in Iran and other contexts have consistently
shown that motivational strategies predict academic
achievement and that self-regulation mediates this
relationship (Ashouri et al., 2011; Nokhostin Goldoust &
Moieni Kia, 2019). For example, Aga Delavarpour found that
metacognitive awareness and goal orientation contribute to
academic success by reinforcing motivational commitment
(Aga Delavarpour, 2018). Similarly, Barjali proposed that
psychological capital strengthens the link between academic
motivation and success (Barjali, 2018). International
findings have extended these insights, showing that
psychological capital serves as a mediator between academic
engagement and achievement. In a recent study, Songhori
and Salamti demonstrated that students with higher levels of
psychological capital display stronger academic
engagement, which in turn enhances their performance
(Songhori & Salamti, 2024).

The importance of these psychological variables has
become even more evident in recent years. Usher and
colleagues, in their investigation of online education during
the COVID-19 pandemic, emphasized that self-efficacy and
motivation were critical predictors of academic resilience
amid disruptions in the learning environment (Usher et al.,
2024). Similarly, Mahdavi et al. revealed that academic
motivation and mental health jointly predict academic
success among university students, reinforcing the need for
psychological resource development (Viahdavi et al., 2023).
In the same vein, Alnemare reported that students with
higher intrinsic motivation show greater persistence and
achievement in academic progression (Alnemare, 2020).

In the domain of EFL education, psychological capital is

particularly relevant. Gholami and colleagues identified the
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lack of motivational strategies as a key barrier to effective
English instruction in Iran (Gholami et al., 2017). Enhancing
students’ psychological resources could therefore address
both motivational deficits and academic underperformance.
Furthermore, studies such as those by Golparvar have
underscored the broader impact of psychological capital on
well-being and spiritual connection, suggesting its role in
promoting a sense of purpose and meaning in learning
(Golparvar, 2014).

Recent cross-cultural research also supports these
conclusions. Brandt et al. highlighted that personality
traits—such as conscientiousness and openness—interact
with psychological capital to predict academic outcomes
(Brandt et al., 2021). Similarly, Xiaoling’s study in China
demonstrated that a supportive school climate improves
psychological capital, which subsequently reduces academic
burnout (Xiaoling, 2024). In lIraq, Jasem and colleagues
found that self-efficacy and academic engagement predicted
achievement through the mediating role of psychological
capital (Jasem et al., 2025). Deroncele-Acosta’s research on
doctoral women further revealed that psychological capital
protects mental health by enhancing motivation and meaning
in academic pursuits (Deroncele-Acosta et al., 2025).

Within this broader framework, the current study aimed
to examine the effectiveness of psychological capital
training on learning motivation strategies and academic
achievement among Iranian language learners. Drawing
from previous findings that demonstrated the positive impact
of strength-based and self-efficacy interventions (Parsakia et
al., 2022; Parsakia et al., 2023), this study sought to
determine whether structured training programs that
cultivate hope, optimism, resilience, and self-efficacy could
significantly enhance motivational learning strategies and
improve academic performance in English learning contexts.

Methods and Materials

This study employed a quasi-experimental pretest—
posttest design with a control group and a two-month follow-

up. The statistical population included English language

learners in Shahriar during the 2023-2024 academic year. A
purposive sampling method was used to select participants,
who were then randomly assigned to experimental and
control groups (n = 14 each).

The experimental group received ten two-hour sessions
of psychological capital training based on Jalian et al.’s
(2024) program. The sessions covered the core components
of psychological capital—hope, optimism, self-efficacy, and
resilience—through activities such as goal-setting, positive
reframing, self-assessment, and adaptive coping exercises.
The control group did not receive any intervention.

The research instruments included:

1. Motivated Strategies for
Questionnaire (MSLQ) developed by Pintrich et

Learning

al. (1991), assessing value, expectancy, and
affective dimensions of motivation.

2. Academic Achievement Index, operationalized as
the mean final grade in the English course at the end
of the semester.

Data were analyzed using repeated measures ANOVA to
assess within-group, between-group, and interaction effects
across three time points (pretest, posttest, and follow-up).

Findings

Descriptive statistics indicated that mean scores for
learning  motivation, self-regulation, and academic
achievement increased substantially in the experimental
group after the intervention, while remaining relatively
stable in the control group.

Repeated measures ANOVA revealed significant within-
subject effects for:

e Learning Motivation: F(2, 26) = 11.63, p < 0.01,

n2=0.47

e Self-Regulation: F(2, 26) = 16.01, p < 0.01, n2 =
0.55

e Academic Achievement: F(2, 26) = 13.72, p <
0.01,7*=0.51

Bonferroni post hoc tests showed that posttest and follow-
up scores were significantly higher than pretest scores across

all variables, while differences between posttest and follow-




SOl g (1 uilidity y aoldad

up were nonsignificant, indicating sustained effects of the
intervention.

The findings suggested that psychological capital training
successfully enhanced motivational learning strategies,
improved self-regulatory capacities, and increased academic
performance among the participants.

Discussion and Conclusion

The results of this study confirm that psychological
capital training has a meaningful and sustained impact on
enhancing language learners’ motivational learning
strategies and academic achievement. Strengthening internal
psychological resources such as hope, optimism, resilience,
and self-efficacy enables learners to approach educational
challenges with greater persistence, confidence, and positive
affect. This finding aligns with the theoretical underpinnings
of positive psychology, which regard psychological capital
as a developmental asset that promotes human flourishing
and performance optimization.

The observed improvement in motivational learning
strategies after the intervention highlights the reciprocal
relationship between motivation and self-regulation.
Learners who perceive themselves as capable (high self-
efficacy) and expect positive outcomes (high optimism) are
more likely to set challenging goals, exert consistent effort,
and persist in the face of obstacles. The structured training
sessions likely helped participants internalize a growth-
oriented mindset, thereby translating cognitive and
emotional empowerment into academic gains.

Moreover, the significant rise in self-regulation scores
demonstrates that psychological capital is not merely an
emotional construct but also a cognitive framework that
enhances learners’ ability to plan, monitor, and evaluate their
progress. Increased self-regulation, in turn, explains the
steady improvement in academic achievement observed at
both posttest and follow-up phases. By learning to manage
their motivation and emotions effectively, participants
developed greater autonomy and sustained engagement

throughout the learning process.

The improvement in academic performance suggests that
educational interventions targeting psychological capital can
lead to tangible outcomes in academic success. The findings
support the idea that learners’ internal states—beliefs,
attitudes, and expectations—act as powerful mediators
between instructional inputs and academic outcomes. This
reinforces the argument that effective learning environments
should nurture psychological as well as cognitive
dimensions of development.

In the context of language learning, where anxiety, self-
doubt, and motivational fatigue are common, the cultivation
of psychological capital appears particularly valuable. The
present findings indicate that teaching strategies aimed at
enhancing hope and resilience can counteract the fear of
failure and perfectionism often associated with foreign
language acquisition. Furthermore, fostering optimism and
self-efficacy can transform learners’ perceptions of
difficulty into opportunities for mastery, thus facilitating
deeper engagement and long-term retention.

These results resonate with global research highlighting
the mediating role of psychological capital in academic
engagement and achievement. Across diverse cultural
settings—from Chinese schools to Middle Eastern
universities—students with higher psychological capital
consistently demonstrate stronger academic resilience,
better emotional regulation, and higher levels of satisfaction
with learning experiences. The current study extends this
evidence to the Iranian EFL context, underscoring the
universal relevance of psychological capital in promoting
effective learning.

Beyond empirical implications, this study contributes
theoretically to the integration of positive psychology into
language education. It demonstrates that motivation and
achievement are not fixed traits but dynamic constructs that
can be cultivated through targeted interventions. By
adopting a strengths-based educational paradigm,
institutions can move from deficit-focused teaching models
toward developmental approaches that empower learners to

thrive academically and psychologically.
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In conclusion, psychological capital training proved to be
an effective intervention for enhancing language learners’
motivation, self-regulation, and academic performance.
These outcomes highlight the importance of embedding
psychological development within the structure of language
education programs. Educators, policymakers, and
curriculum designers should consider incorporating modules
on hope-building, optimism training, and resilience

enhancement into teacher training and classroom practice.

Such integrative approaches not only improve immediate
academic results but also equip learners with lifelong
competencies for adaptive learning, emotional balance, and
self-directed growth.

By fostering the inner strengths that sustain motivation
and perseverance, psychological capital training offers a
promising pathway toward educational transformation—one
that unites academic excellence with personal well-being in

the learning journey.
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