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Abstract:

Obijective: The present study aimed to develop a health-based talent identification model for Iranian students
through comparing the talent management model of gifted students in the educational systems of Iran and Canada.

Methods and Materials: This study employed a descriptive mixed-methods design consisting of qualitative and
quantitative phases. In the qualitative phase, the educational systems of Iran and Canada were examined using
purposive sampling, and Canada was selected due to its advanced educational indicators. Data were collected
through document analysis and content analysis. In the quantitative phase, the statistical population included gifted
students studying in Sampad schools in Tehran who were selected through multistage cluster sampling. The
extracted components were then used to develop a questionnaire, and exploratory factor analysis, second-order
confirmatory factor analysis, and structural equation modeling were conducted to validate the proposed model.

Findings: The findings demonstrated that the scientific foundations of gifted education in Canada consisted of 58
indicators, 9 categories, and 4 major themes. Exploratory factor analysis identified nine major factors, including
multidimensional dynamics, independence-based enrichment, assessment and identification through tests, special
facilities, special education programs, competitions, independence in talent identification, participatory talent
identification, and talent monitoring, which together explained 94.52% of the total variance. Model fit indices also
indicated an acceptable fit (RMSEA=0.039, CFI=0.97, GFI=0.96). Among the identified factors, independence in
talent identification and talent monitoring showed the highest factor loadings.

Conclusion: The findings suggest that a health-based talent management model for gifted education should
emphasize multidimensional talent identification, learner autonomy, parental and teacher participation, enrichment
programs, special educational services, and continuous talent monitoring. Adapting successful experiences from the
Canadian educational system may contribute to improving the quality of gifted education and fostering the
development of talented students in Iran.

Keywords: Talent management, gifted students, health-based talent identification, educational enrichment, gifted
education, Iran and Canada educational systems.
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Extended Abstract

Introduction

Identifying and nurturing gifted students has become one
of the most important priorities of contemporary educational
systems because the development of talented individuals is
directly associated with scientific advancement, social
progress, innovation, and the future quality of human capital.
In recent decades, the concept of giftedness has evolved
from a narrow intelligence-based perspective toward a
multidimensional and health-oriented ~ framework
emphasizing cognitive, emotional, social, motivational, and
creative capacities. Modern educational approaches suggest
that giftedness cannot be reduced merely to high 1Q scores
or academic achievement; rather, it emerges through the
interaction between individual capacities and supportive
educational environments. Consequently, talent
identification systems must move beyond traditional testing
procedures and incorporate broader indicators related to
mental health, self-regulation, creativity, social interaction,
and emotional well-being (Seadatee Shamir, 2025; Shams et
al., 2025).

Educational talent management refers to a systematic
process through which educational institutions identify,
develop, support, and retain students with exceptional
abilities. This process includes not only the identification of
academically talented students but also the creation of
educational opportunities that facilitate intellectual,
emotional, and social growth. Research has demonstrated
that professional competencies of school administrators and
teachers significantly influence the effectiveness of
educational systems in promoting student development and
creativity (Ghayebi Mehmandoost et al., 2021; Iskandar &
Zulela, 2021). Therefore, gifted education should not be
viewed as a separate educational track but rather as a
dynamic and integrated system requiring collaboration
among students, teachers, families, and policymakers.

Traditional educational systems often rely heavily on

standardized examinations, academic competition, and

memory-oriented learning processes to identify gifted
students. However, contemporary studies indicate that
cognitive abilities alone cannot fully explain talent
development and academic success. Working memory,
metacognitive  skills, self-regulation, and emotional
intelligence all play essential roles in academic achievement
and talent development (Abbasi Anabad & Seadatee Shamir,
2016; Seadatee Shamir et al., 2010; Zahmatkesh et al.,
2016). Furthermore, research has shown that metacognitive
and cognitive skills training can significantly improve
learning outcomes and self-directed abilities among students
(Naseri & Seadatee Shamir, 2014). These findings suggest
that giftedness should be understood as a developmental and
trainable phenomenon rather than a fixed and predetermined
trait.

Another major concern in gifted education is the mental
health and psychological well-being of talented students.
Gifted students often experience high levels of stress,
perfectionism, anxiety, and social pressure due to
competitive educational environments and elevated
expectations from parents and schools. Studies on student
mental health have reported significant associations between
psychological well-being, academic functioning, and
educational engagement (Bruffaerts et al., 2018; Wyatt et
al., 2017; Zhang et al., 2019). Therefore, health-based talent
identification models emphasize the importance of
emotional support, positive school climate, social
participation, and mental health promotion in educational
settings. Research has also demonstrated that mental health
positively contributes to creativity and innovative behaviors
among students (Parpanji et al., 2019). Consequently,
educational systems aiming to identify and nurture gifted
students must pay attention to both cognitive and emotional
dimensions of development.

In recent years, several countries have redesigned their
gifted education systems based on inclusive, flexible, and
student-centered principles. Canada is among the countries

that have implemented multidimensional approaches to
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gifted education by emphasizing enrichment programs,

individualized instruction, participatory identification
systems, and psychological support services. Canadian
educational policies encourage autonomy, creativity,
collaborative learning, and social-emotional growth among
gifted students. Research on educational experiences in
Canada demonstrates the importance of flexible educational
structures and culturally responsive approaches in
supporting diverse student populations (Alqudayri &
Gounko, 2018; Anderson & Deslandes, 2019; Ross, 2020).
In contrast, the Iranian educational system has traditionally
been characterized by centralized curricula, exam-oriented
evaluation methods, and limited attention to individual
differences and socio-emotional dimensions of learning.
Comparative  studies between Iran and developed
educational systems have highlighted the need for
substantial reforms in gifted education policies and talent
management practices (Nazari et al., 2021).

In addition, psychological constructs such as self-
efficacy, academic engagement, responsibility, and self-
regulated learning are strongly associated with talent
development and educational success. Previous studies have
shown that self-regulated learning and achievement
motivation contribute significantly to students’ academic
functioning (Seadatee Shamir et al., 2017). Furthermore,
interventions such as mindfulness training and
metacognitive skills education have been found effective in
reducing academic stress, burnout, procrastination, and test
anxiety while increasing academic engagement and
psychological capital (Seadatee Shamir & Saneei
Hamzanlouyi, 2017; Taheri et al., 2018; Taheri et al., 2019).
These findings reinforce the necessity of integrating
psychological and educational dimensions into talent
identification models.

Accordingly, the present study aimed to develop a health-
based talent identification model for Iranian students
through comparing the talent management models of gifted

students in the educational systems of Iran and Canada.

Methods and Materials

The present study employed a mixed-methods descriptive
design consisting of qualitative and quantitative phases. In
the qualitative phase, the educational systems of Iran and
Canada regarding gifted education and talent identification
were comparatively examined. Canada was purposively
selected due to its advanced educational indicators,
multidimensional gifted education policies, and emphasis on
mental health and student-centered learning. Data were
collected through document analysis, policy reviews,
scientific literature examination, and expert interviews.
Quialitative content analysis was used to identify major
indicators, categories, and themes related to talent
identification and gifted education in both countries.

The quantitative phase involved gifted students studying
in Sampad schools in Tehran. Participants were selected
using multistage cluster random sampling. The sample
consisted of 160 students from lower and upper secondary
levels, as well as 60 educational experts and university
faculty members specializing in psychology, gifted
education, and educational sciences. Based on the qualitative
findings, a researcher-made questionnaire containing 50
items was developed to assess the dimensions of health-
based talent identification.

The questionnaire measured dimensions such as
multidimensional dynamism, independence-based
enrichment, assessment through multiple tests, special
educational facilities, educational

special programs,

competitions, independence in talent identification,
participatory talent identification, and talent monitoring.
Responses were measured on a five-point Likert scale.
Content validity was evaluated by educational experts, and
reliability was assessed using Cronbach’s alpha coefficients.

Data analysis was conducted using SPSS and LISREL
software. Descriptive statistics, Kolmogorov—Smirnov tests,
exploratory factor analysis, second-order confirmatory
factor analysis, and structural equation modeling were used

to analyze the data. KMO and Bartlett’s tests were employed
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to evaluate sampling adequacy and suitability for factor
analysis.

Findings

The demographic findings indicated that the study
included 100 gifted students and 60 educational experts.
Among the students, 73% were male and 27% were female.
Most students were studying in the second secondary grade,
and the majority belonged to the experimental sciences
track. Among experts, psychology represented the most
common academic specialization.

The qualitative findings demonstrated that the Canadian
model of gifted education consisted of 58 indicators
organized into 9 categories and 4 overarching themes. The
major categories included multidimensional dynamism,
independence-based  enrichment,  assessment  and
identification through tests, special facilities, special
educational programs, competitions, independence in talent
identification, participatory talent identification, and talent
monitoring. These dimensions reflected a comprehensive,
participatory, and health-oriented approach toward gifted
education emphasizing social-emotional growth, autonomy,
collaborative  learning, and flexible  educational
opportunities.

In contrast, the Iranian educational model was
educational

characterized by centralized structures,

memory-oriented learning, excessive emphasis on
examinations and grades, teacher-centered instruction,
limited student autonomy, insufficient attention to creativity
and social skills, and restricted participatory learning
opportunities. The findings indicated that the Iranian system
primarily focuses on academic competition and standardized
assessment procedures while paying less attention to
emotional well-being, individuality, and multidimensional
talent development.

The quantitative analysis confirmed the multidimensional
structure of the proposed model. The KMO index was 0.858,
and Bartlett’s test of sphericity was significant at the 0.001
level, indicating the adequacy of the sample and suitability

of the data for factor analysis. Exploratory factor analysis

identified nine major factors explaining a substantial
proportion of the total variance.

The highest factor loadings belonged to independence in
talent identification, talent monitoring, independence-based
enrichment, and special educational programs. The findings
showed that the nine-factor model demonstrated acceptable
goodness-of-fit indices. The RMSEA value was 0.039, while
CFl, GFI, and AGFI values were 0.97, 0.96, and 0.92,
respectively. These findings confirmed the validity and
structural adequacy of the proposed health-based talent
identification model.

Discussion and Conclusion

The findings of the present study demonstrated that
effective talent identification requires a multidimensional
and health-oriented approach rather than a purely
examination-based system. The Canadian educational model
emphasizes autonomy, enrichment, social-emotional
development, collaborative participation, and continuous
talent monitoring, whereas the Iranian system remains
largely centralized, test-oriented, and performance-focused.
These differences indicate that successful talent
management systems are those capable of integrating
cognitive, emotional, social, and motivational dimensions
into educational policies and practices.

The results also showed that independence in talent
identification and talent monitoring were among the
strongest dimensions of the proposed model. This finding
suggests that gifted students develop more effectively when
they are provided with opportunities for self-directed
learning, participatory educational experiences, and
supportive monitoring systems involving teachers, families,
peers, and educational specialists. Such an approach not only
enhances academic performance but also contributes to
students’ psychological well-being, self-confidence, and
long-term motivation.

Another important finding was the significance of
enrichment-based education and special educational
programs. Flexible educational opportunities, creativity-
individualized  instruction, and

oriented  learning,
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extracurricular activities appear to facilitate both intellectual
and emotional growth among gifted students. In contrast,
highly competitive and rigid educational systems may
increase stress, anxiety, and emotional exhaustion among
talented students, thereby limiting their developmental
potential.

The study further highlighted the importance of
integrating mental health considerations into educational
talent management. Talent development cannot occur
effectively in environments characterized by excessive
pressure, lack of emotional support, and limited student

autonomy. Educational systems must therefore create

supportive and psychologically safe learning environments
where students can explore their abilities without fear of
failure or excessive competition.

Overall, the proposed health-based talent identification
model provides a comprehensive framework for improving
gifted education in Iran. The model emphasizes
multidimensional assessment, participatory identification
processes, educational flexibility, psychological support,
and student-centered learning. Implementing such a model
may contribute to improving educational quality, promoting
student well-being, and fostering the development of future

generations of talented individuals.




SOl g (1 uilidity y aoldad

3Gt i il Capde CoiS S Wil 0L ol
Ol gl 23l (Slad b anee 5 53 ogn 1 O ke (glid > (gla S L
03 pslad = iman (Ghayebi Mehmandoost et al., 2021) »,ls
5SS daes a3 S 0l gl 0BT LUls s Oleles
Sy ammn O3al Rl lashial o5 ol slab sty
o o Ghse obslaeal (plply (Iskandar & Zulela, 2021)
s S s Apde il e S| 4 Skt gl

R

wde aaasd Ol A sl 3 e sl 1 S

(B3l Slaplss 31 (ol 3 el et 5 a0 g3l glas S
b s 3 Shas (53505 0505 o pmd olel 1 (Epas Ol sl s
St L el pl & Jb s sk e pluls o8 dasl-
(O il e 53 dasn glaasl s e Ol 1 0BT gl ol
G Ul5 b e 3 Shas o5 Wilosls Ol lass S jdny 5 iss
o e e Bl opl Ll ayls bLil o) bl asle poslid
Seadatee Shamir et al., 2010; Zahmatkesh ) cu.s 315 slaezl
Blg e il glas,ml, aisel (Kos gem 3) L(et al, 2016
iz 3 |y Ol gl S5l DS odasli S alasl> 5 (6, alasl> o b
cilie a5l b 5l aSly e bl (glodly sldazad oS s OLES
.(Abbasi Anabad & Seadatee Shamir, 2016) ol o4& LG
SEl 4 Llpe b 5 s ol il poes
Naseri & ) a8 SaS Ol3sal Bls o pdes st 5 6,80 sla obls
Ol il plosldaaal Juo o opl sl (Seadatee Shamir, 2014
Ol isls g pdoddy bl 5 disel glacs o JIs gl Llls

AS 13 o5l

PRV

Slaplls s sl Sle g sa 51 (S S pa 55 015 5el 11 olsliaz
S slaxiel g s Solta (gLl s il ol 5l
ol b sl 3l ol 013 sl s ke 5 Joam b L LS
ala o odiyT iS5 B (SOl (e g ¢ elel A Gl
s S s 53 S e Wy s Lgy 5 dmelr Sl
SOl 5> Cathse LV b U155l sl g slins 4 By
(ol (L sl bl gl glas gazme S (s ise
Loe b ol )3 8 5530 AL o3 Slas 5 5500 (B0 oler]
oA Gy alslanal i el 51 S e B5SE (Sal il 5 el
CodS Olgy St 4y (pad Gl Sl o 5o dle oS 54 dal
5 ol CS il editng bl el Sl
G s el G iagn A8 Ay 50 AVWsle J::)'}A“ slacs
ol 8 Wlosls ol emsdkir gbosesl 5 Jlw Lopa o
Gty S Shs bcwlne 5 Jlledr e slajlnl b b sl
s s s i axls SO w1y OF Olged 5 553 ol Ol gl il
.(Seadatee Shamir, 2025; Shams et al., 2025)
Lada sladisl b5 glas sazmn 4 sldatal o ke (5 sal ol s
sl b (5SS 5 g sy code (glalis sl
e s Slosle Slasl s sl & psghe nl 5 e 4SOl el S0
53 ekush 5 edd el a3 3ls et ladle s il s, Sl
oyde Lase n ol aBl o i Gl Olieass lhe L bLS
Olades cdntons O350l 2505 &8 S oo Iy Lme Sloy slibazad &y pite
Saler (5500 Lams 5 25 35500 Slaaal il Ol ke il 5

Olpde Saala b ks o fags LS 55 Salen bl S s




Jot o low ¢pyle 099

35 o i O3S Lol el bagarlse ol OUT LUl 5 s
5> (Ghanjaliet al., 2022) 5,5 a3 s LUy 51 Colem 5 A,
5 s S it sl S5 b e e Slallas bl nes
Md‘-‘*é}i})@)‘ Llgy CpdS oS das o Ol ible ¢l Ss
Lotfi & Seadatee ) 5,li& JI Sl 5 Sloy 85l Ll e
03031 3 aside s 53 B0 il lslianad (ol 4y (Shamir, 2016
Aol b s ) Olawsae 5 OVlees (e o3l gl b oS ke BL
S S5 sldazal iy s oluli
5 el (Sl (D (il Slsl s
Kb o g Sl L) 3 g slaade S e (oS
Jas 5l s Shes 4 1o st Wl e Sy Shsa s 55l 21
(oIl (e e (5 S ls LUlS  esdle &S S
ool 4 Wlesls 0L Latass 3L I,y o peaiin g 5 IS0
Seadatee ) J,ls byl wdass s 5,850 L od iy Sl s phss
LBl e bl g glelge 350l wizmen (Shamir et al., 2017
s Ses we g das Rals 1 Ol Ol ksl 5 e 8 bl
Seadatee Shamir & Saneei) sj;l. P T
Gsme oed 5 G855 s g 3l ((Hamzanlouyi, 2017
Seadatee ) uuS iwiw 1y Ol 5 g picd s Llg e
5o ool 5 G5« )l s s (Shamir et al, 2018
Sl 5 sl B Oldes Asuilieblsg s @it et o
b 2l Oele b0l Gl S5 5 Ol Cudlr ool g3 50
Jae oy (Marzi & Seadatee Shamir, 2019) das . OLis
3 sl dame 5 e S et gl 115 g5 L sl

2,8 b s sldanal A 5 e ole Olsea

el 5 Sl (Sl Cands @ ar g el i
ol s Ats Ol gl 515 3503 Slosa s el 3 35 O sl 23l
Clksl e anslis @l il Sl s B, N el s @
(Shoans (S3 g b 5 me 53 0 glite elel b ] SIS 0 o5
ol 035 gla sy LS 3 w0l glacasl 5 ezl
Al e sy OOSKEs 45 WLlesls ol oL mdils 5 Ol el 205 Ol
o 1) OB ,Sal (S5 oS 5 3550 S5l (a3 Shes
Bruffaerts et al., 2018; Wyatt et al., 2017; ) xas 3 3t
oLl ol e obslaad o) ces 51 (Zhang et al., 2019
alex ol e sl & Gl S e S e sl
S Wlesls 0L 55 Sl (slatags LS a5 edasddy 5 S Lk
@ Oady s 3ls S Ol el il Al glasl, s Ol el
Sphed BSE Gl K8 w4 slaal 5ol cedl
S 5 B3 (S eames (Parpanji et al., 2019)
Lol Bl caasd a5 Sl @Bl b Ol g s s
hsldazal ¢ K pl sl (Tanhaye Reshvanloo et al., 2016)
sbs GUls LS s 1y gl LS5 5 Ols) ol L smma el
a3
b5 pa s Ol sal Bl alshianal 3 g slal 51 S S
St 3 a3l il 5 5 pel 515 codan dlaily oS 5 5l
wdijle glas, il e Glafoled s g oS S e Al
3,8 e IS bl 5 ible gbaisles S glacs
ol S oS Wleals OLES S35 ola Jaled oS L e sla g,
Sl 08558 plal 5 ible ( ls WS, & sbad s 5l Ol

85l 58 esl 5l o35> 53 .(Rahpeyma Aghmiuni et al., 2021)




SOl g (1 uilidity y aoldad

Jafart) asl J138 31 0l 50l 2ils (ol 5 LUl 5 b g0l (el 85 55
Jols la Ul 51 ade & b plslaasal ol by (Sani et al., 2017
S a5 5SS Glmes e B plo) (L

b a5ty SLas S 5 Ol (35 sl (slapllas sl
3kl 1y a5 Ol el tils plsldanad gl el 5 oo s (5,501
Usseliils hipel hads 5 als Lo o)lss e latass
slal (5 53 Ol 55 ge pllas oS Wlasls OLES LS 5 Ol 4l 5> Josass
SLEslE 4 e 508 (ot (2SS 0 b LAl L
3 tpde Ol Lg Cind 5 0k S0k (ool 2 55 ossdone (93
ami (i o> (Nazari et al, 2021) ol axlye 315 S45
oliaz g (s b 655w a5l LIS e U dile ol 52
sl ESlie 5 baasl (il b s,y Codlan 1 Cole o 5550l
O gamils a2 4 13BIS o5l p5 Sladllas 5w S50 o gl 4yl
R S S O S oL V- PNC N R <P ST N [ N 0
oy s 5Ll Qs.ﬂ)}pi ¢Uéj S das o 0L Oladlae e cLilazstls
Algudayri) s)ls 5 LB glacs b 5558l Colas 5 Cillans] £
.(& Gounko, 2018; Anderson & Deslandes, 2019; Ross, 2020
Olsmzils oo 5> Shae 5 Olgy Codlw b g o gla 2a g5 ooman
il 5 el g S Aims o DL g8 55 el (slapllad 53 Il Il
Greene et al,, ) cul sl (8l gl slay e 31 S
(2018

Gosn 3 elelid 5o ege i OLEs s lasliaiad gl Ol 5l 53
23 GRSk Susps Olames Ll oS Wl Ghpaps Ol 20
O T R P A -+ P B D O] I C S P LS (W

S 5 Slsle o505 bsliatad anw s adaly & b ia s 5555 00

52 e slagasls Sos gl a0l gl 5 heass 65
Gl B e ST s Ol pel Sl s slasal
© G bl (6 S0k L dlb (6555 O Ll ljlay s oYL
@ OUT sloazad ol S (1t b300s) lo w5 555 5 5S0] cdensibe
Ol Jonams 65550 & bgrye lasiassy 2555 Lot (23l 5 Shes
S 5 B0l Gl e L5 e a6 855 55 50 S Llesls
Fahimeh Hassani et al., 20193,) ail i Jeass ol
L ABToad 555l aees (2019b; F. Hassani et al., 2019
3ol daly e (Saswd 5 Jeas el (e (5,50
Taheri et al, ) aas Wl 1) ol el 5l 55580 420 CoutS Ll 5 e
Sl &S das e Olis baasl pl (2018; Taheri et al., 2019
b olaise Sl 5 5K Jele 0l Sl e sl
S ot VU (sla Ul Lot 6 B 5 A8 a5 (5,550
033 8 A am LBl h s il Gla b (D
gasta ol pbsliaial Lt sladde 53 b 55 5 S3k Sladl
S das e 0l bzl Saas O3l obolael 5 ool sl sl
5 AL s s Ll 5 STl s, slaes s s Ll e slaanl
Rashid et al, ) s 58 edain Sb3 L ol — il 2o bl LS
sl Ol sel 2l gl (93 b aas 005l Ctle uamen (2017
LS o ate y sldazad glalid s 1y b5l 5 els! sla _oUl 5 oo
53 Gkl 5 s Jraws (K5 (5w sl (Dehghankar et al., 2019)
6;;1.54{@});&)&}@1 @Wle &S das o OLAS gl [Jl)'y:‘luj;l;
Salari & Seadatee Shamir, ) dues sl 56 S < Sole
S5k e el s Sy b ks e glatasy (2021

2 Sl e B 5 b el (Slse e 45 Wilesls QLIS 5 ) smeeshe




Jot o low ¢pyle 099

Copde N anslie 3o b 31 Ol Ol el J5ls gl cadl s

A ol SBIS 5 Ol (25 5l Ui 55 5 g5 015 el il (glasltazad

Bt BVl X D

aosls 65515,8 o5 Sl 5l 5 (ool cBda a5 5l Lol sk
53 plndl (rlad 35055 L oS 3 (S = AS) sl g5 5] o 5
o35 53 U 5 Olnl gl slapllas Jals (tassy lasms ( AS Jio
S ol 53 S S ge s g hsa s Ol sl s 55 el 5 alalis
Sl Jds 4 LIS 528 & gl S @ s plol diadle &) po0 w0
Sl i 3 lana s lanely (sl 8ty slagasls S
sl aST 5 bl pame slapls 51 o Sesp Olisags
Pl L aglin (gl ot 50l Ol (B350 T3 03 pmaadle
Wbl cale sll = o cpl 55 s S Ol Ol b sl
D3l b s e ey GBS 5 s O (Bl Glacaln
SCBS B s 3550 535S 53 53 hamss Oyl 2l pbslazal
ommer A (6,50 8 aass cbe skl o 5 b p"y lacsls
o Okicale okl 5l (&S glaesly in o sle sk«
sl Sratalp 5 Olisass iisel (S s b a0l
A esladd

laslaazal ol Ol el (2515 S Lals (5Ll amalor oS o 53
S8 sni 25 ps3 5 ol st dblie 1 Olg s (lew) Ol s
G LRV N rl;,.:l Sl ol gladg gy a0 i ol s
e 3 RS Ol Balal O s 4 she eylde 5l g3l Tl
andllas 5505 i s & ged Olge 4 heass Cilises (gbaal 510l el 20
5 033 3 Ul dayie olaie Ol pal ils 51 & Ve Ema 53 LA

Jols 1y e 5 s Olysel 2l 51 S 5 oS dils oS lie ey

Laobe sl )3 sldazal (%) 5 a5 Klesls OLLS 5 Lles ST e Lol ()8 uf‘)";)
3503 (o o5l 5 Ay Slaces b cdae CodS 4 5 sl slasle
oladl sa bkl e gl fass ciemes (Mashhadietal., 2018)
Lol 5oy glacad b Llalid oS das e LA Olaasie aias 4 5
Morovat et al., ) calbagtwdl s 31 Gl 5 Gliws) (Goos T
Sse gl 5 LKslimil 4 by e Sldlas (Ks s 512022
L.x;ﬂrua; G355 5, K3l sldeiad Cu pde oS Wlesls OLES sldeal 22d
b opl (Situmorang et al., 2021) el 6,8 b6 5 ols 5 o
G e 5L Sl Ol il pbsliazal 6 das e 0L
ot 25 2 a5 S ol o sS04 355 55 o 505
st s
St S8 Ul edip ke ol 4 g L
Al el bl Jool dm 5 L aa s Ol sel Jiols bsliezad
ool 5 laism plsl 4 a5 5 slaial O3 a5 pdy (sl
Jlb =S5l s 0lsy Dl 5 slaid Ll Obe Lgy o3
sl Sl eslinal o lexr el 5l 3550 5 Oliawasite wal Sl cw e
Wilagt o b (Hlb ety ot Gl aielin 5 e
ol 53 S5k (it 5 ¢ alia 5 (65500 5055 3el
el s Sl ol (63 S, w4 e 5 S ek
(S ss & Wlosls Olas aisel 5 rliols, gla tash
kS poeks g5 ¢ Sloamd (6 S 53 (2B Ol Sl (sl S 5
Ol el 5 Agls 5B szl oU Ko s Kes o Colem 5 Ly,
Marzi & Seadatee ) 5 Gl pbsldazal aulp 50 1, S

Shamir, 2017; Seadatee Shamir & Mazbohi, 2018; Seadatee
Shamir, Mazboohi, et al., 2019; Seadatee Shamir, Saniee, et

bslianal S &l Gua b ol asdlas o ulad opl (2l 2019




SOl g (1 uilidity y aoldad

S b0l 5 0lasass iisel o) Olaasite jlasl s aslii
S Gemer A3 Jlesl OUT sl8s bl p3Y S-Sl 5 23 S
e a3l ol 4 A eslinal FLig S W o 5115 bl s
S el pl esdle s adliieny slaadlie Otk LG
Laesls 03 g1 milin oy (Sl SAL a5 S 05051 5 KMO (g 84 50
pr oS Sl s a5 @38 15 eslinal 5,50 Jlile Lo g
S ele o f\?u“ L;lﬁMw;bbbﬁ el 5 4 gl

53 A bl oSy &S i 0 s beesls s (Gl onl o
Soslizad b paass glaamlas 5 sbwl 51 ol glaesls (i8S s
53k 8 13 o 5 4 550 (SulS N 5 S (Gl o 3,
e (SLaUS e (Ll (S MSS 5 ol Sl ) ol Lz Aol s ol
owlas Colg 5o 5 s S gduaid Lol 5 o sladsie LG s
Sl cpmman 3 plalid 3 ga 50 01l 25l obsliazal b das e ODIS
B S ol dde glaadlze VL 5 Olaasiis Ol plaxl 4 plaes
A3 S eslazl

Gl il (ol Jols io 55 5Ll (gl antls ) (oS isu 53
Wged HliCimer b S5y cios Gl dess 5 Sl Oles
O3l 5 bosls w55 035 Jlos g sskie 4 s A dlons
el sl oLl (gl canlsl 53 s aalizal b3 easl = 53 S 5al S
sl 5 s 4z S 4 glast Jele Lo bsldazal (oS0 5 J3e
ot ki3S e e e 5 (Sl Jls gl ol szl sl alse
ole Lo Jole Sl 0ol 5 olg Jbe L35l e 2 S O )
Slaale s plnil bl Vsl JLdds 5 g ai e sl

3530 Jde ks b3l sy AGFI 5 GFI CFI RMSEA Lol 351,

5 AR O kicalo 5l a8 fr Ol B edle LA
SR e 4 ge Olge 4 55 bSOl 5 A5l 63 g Olaasiie
Alad Ol Sl 131 cpl ity oS lie dde ololasl 5 cp s Al b o
25 el s dasn dile Ll Olawasie 5 5iS e laelKisls
Glp adlas & 355 slas LD bl Olipas iisel ei
23 e S Al (6585 Sode Pl dls els Ol Lo
Olasazs i) sel sleells L ST 5 bl b s S
35

bl oy Jolis baesls (5515 8 ol Sl fass A4S i 5
Ollllas 5 oy Sacaalo ()0l Gaaslonl (ol Oge Lo
500l 3 Sran s Ol sal Sl slatal Sy ke 5 (a5 gel b o e ety
5 lgme Lo 2y 31 eslizad b sbsd cpl 51 ol glaesls 3 g 1sLIS
bl o s il L o sl 5 (5 3 51808
o elan 5 L sis s ol Ol Bicolo b paass glatslas
Sl wole oo A S plpad Cadle e plsluanal b e
osere Sl ol Sl glas seme 5 Jol adl 30 4 Jols 55 e ol
A s

lablaial astluGios aabidey laggy ol Sl (o8 A 2
L3S b a8 dd e laanl ell oS 35 5 ea s Ol el 5l
sl Co pde (6 Calises bl oS 340 4055 O (gl wliin ol
e bl 5 Ll pae Sl g8 sk oLy o2
Nl (il (5155 2 w5 S 25 50] ol S a0 03T
Sye 1y basliazad Sletis 5 oS Lie lsliazad dasliazad Lol s
SL Sl oS sy cib bl S s e 1S S




Jot o low ¢pyle 099

s 4zl B 1 S e e p s 4l 53 o5 YO s ess 0l o

MJJJM)J\O&;.‘EL“)MJJJM‘)JY' ck}_zj?r_.l‘m‘;‘)éw\.\d‘).}f'ﬂj

SPSS (sla,l53lp 3 31 aslizul b (oLl (sla flows galas izb S 513 oslizu

b Sl s 00/0 Lo sa3l (s lsbias alaw 5 A il LISREL

é\ﬂ\ﬁfj&..é 4.’2_;) BEREW- ST \e B 4.’2_;) BEREW- ST \O ‘JL.“J‘ (:jl.‘«
w b Sl e OB Dle s L g e 4 sate

bt 4heds O 51 g 5 392 Aoys VA Uslas L8 ¥V L ilisils; axd)

Ll

AP s G Ol B Ve Sl e

O3 gal S0 Olos 51 bds s o addllas 3 50 & ged Ol e Ol Lo

jM);OJ;wjﬁrl%jﬁ‘wjb\r.rdbbujﬁ/\l{ﬁaﬁjj)

530 AT OB Ols 5l poman i 05 ATV 55,0 4 VY

VY 55 ake 50 a0 5 LCls L3 Aoy WY Uslas i Y L g i3

Syl kal Gl b Jle ¥e 8T ol il o Kk L35 05 L6 Y

g sl B Y 5 Ll a8 P Gkl B Y (e &

o3 YO (Jsl b 55 Ol el 5ls Ao pn ¥ (e w0l L 515 ¥ .00

UL 5988 55 b a5 Ol 0l Sl L35sel oo Sl pmalian 5 ol gie claasls ) Js

o asls o Sk laalgie Omlae pealie

9 Elgl (B 15955 S oo 3V (5,58 b oo s slozr] bigy » 05T Gz by g wilrden Sl
oloxiwl g4i5 4 pl 2>l g bolasil ol

allas 05 Sy o Glms o eletzl Wb, (JpSegs (Gillisgs «spSobsgs xS e o S sy e
b g lisosss 5 casd Sl lolastal ke

LB 5 sheld o aseds (55l (GBS (g0 Shes slaggesl el olulis 5 QL) e § sy Sl

Lo yg05] bolasinl el

pRR3g5 S ¢ gl Cudlas (NS iz dyime Gilesé chears gl P Dlges o S Sesg> Sl
J3e 55 Jeam 5 sogas (bjsel (2R sl sle

S3b sl giloos 28 T (6253 woyslin cBjgal SolS IS oy (el pll ohy slatisel 5 sowe slatisal Sl
B0l 63k g B abin@sd sole

s3]l dpogs 5 cpally Sledbl 51 oolitl ( Aallipe 5 Lo o Slislus dnolysel] il )50 5 ooy bieel ol
) 4ol 399 ole

iz 7Sl ossn szl s Gligass (gl o lagkil g pulas il Qlalis e Plad gy st Sl
oolazl =S e wale

Slaazio g (plly 6, Sem (Lles (285 (54 5 gilulr Gl Sl Sl ol slaglly o asT Sl

Sl sole




SOl g (1 uilidity y aoldad

elolis g U'L”J aazs aalipaleS o ol nae (b e (opdlly (Ylaen 5 )b 5l Sboays bolasiwl Sbeass sl olly A.SL. Sl

Olign s S5l ke

55 o3l Bl 5 amde el Els Vil 5 e 5 et (S Lk gy Oly el JaSls i el ede Sl 45 das e OLES) Jsdr s

Sla s sel (ol O (el (il ib G pl 53 5,8 e ok as0besle ol Ogenze ¥ 5 Wlie 4 (Latls OA LB s LK s
SIS ol 5l Laslinzal et Slodus 5o, 5 eke Slilos o ol e yesl B LIS (6 81 oS das o 0L baasl ) o

L h g a5 Ol3sel 21 35 s plulis (gl gl b 1y obsliatal aSb (s S jae Jass b i L

Ol pl 5558 35 Sogass Ol) el Siils (o) sel Lhudd 5 pode Gl cpmaliae 5 o) shs b pasls Y g

b asls (n Snee loalgis Creliae peolio
O St Az gl s g oxBly (S0 5l Sl e g cem, 5 Cude o el 4 Sl g awyee gl e Sl Sl

oaijbe &Sly S sole

5 Oligalils sgamme o8 i wadimnl G 5l e slagty, 6 ledsS 5 ik Cuenl 5 dwjse glaclled le (SinS S
ol gloaal 5l conls Sy S5 ool

B slacdlad 5 b (ols 4 (w2 55eS oljgel ls pils J s Job5 slezel g awyoe glacdlad Gl (SownS Sl
=l (S ol

ool (o5 gloo il Cand g esad (bjsel (glalil 51 ealiz o8 (S5elisS Sk, Sk
el

(ol G lee iplae 07l B (s3ld (sl 4 T FS T peie lalyizme p a5 EULENES Sl
Syl 5 (e sl

95 5 5 6Tk Gln gsie Glakame B 5 s Gbaliime Gon ol @l S Sl

x5k (bl

ol byl 590 5 @il ndld Slp dgame caop 5 b 4 axy e EULEEN Sk

&3l nb, shedd

slae 35 L 585l p 4SS 5 LSS ol 63 8 slacgls 4y gz g5nS & 57edz &S ams Sl




Jot o low ¢pyle 099

N (63, Sl (S5l (3L ool gl Sl (g oles s
el ey 1S 13U (gL alin 53 a3y S5 L aneyde Lg
b Laosls w555 0390 o s o hale s ()l 31 iy a8 25

DM mmen A3 dab 5 1 B el = 5y S el S 0 g3 5l e3lin
VEVAAN L ol il s S Osasl s 5+ ADAL o, KMO sl
5 el e ClS e kasOLis o el s v ) (golsbas mlan

-=ﬁ&er@‘d‘ﬂMwE“O>ﬁwb

0130l _tils plishazal 5 55 pol (5801 48 s oo OLESY J s ol

(o (S5 0 e Qb S b ie Ol 53 erss
(P38 O 4 s sdoms a5 Bl bl ()il ) S,
i 3l sl 3l eslinal 5 asly s LS (Sode 6 jes p AST
cobaltazal glasesl 1 e a Sl s ol ol e sl

4 bye slal Ll ogi e olitad paess 58 5 oS glaols

rap 5 O3 sal s pbslaial (5801 (slaadl jo LS| Jle o s ¥ Jpa

oddimd JS by dlimd bly Ry il Ghelesk bl S ol o Jale
VoA T s . VY A Dzl e il e

Voxs VY gl <V v obolaxinl o 6 lisedgs

V458 WYY o VY CAY 5 loygesl wlel p ololis g oL,

\CAL YAY XY CAY 2 P s

AY 4. \AAAT YoXf <50 CAY Y o9 slo b jge]

VYV AN LYV « A4 0 Sl 155

MY (VAN 0¥ CAY 0 lslamswl glolis o Il

£4. VEYF ¥ <) Y S5 )l ool

ov.af fAY N7 <A A olastnl  Sbodyo

500 Jie Lot (gl bl o0 £8 Slaie b Dl o g5l o8
e 53 dd gy e o Soge 51T ke b Sl lsliac
G s Sl s B i anls elapl sl sla ule
e a8 dsls OlE 5 AS s 1y Eeass Oligel il obslaazad

ol G Sl gl (golgl

el S Jale bl oS das e 0L Y st il

o b ele UL cadsns S Lol Jele & 51 a5 Ol el 2l
Csllas B Jps LB s old ediasilis & cils 15 +4) B eV
5 A Sl b Solhe sl 4 by e oLl o 2l 5 s Laadl e
AV e b osis slaissel 50 AS e b lisles 18 0T 51 g

A Y v P PN U o VO R Vo U V35 I W P PR L P




SOl g (1 uilidity y aoldad

AN

ERV (/YOV

I

YOVE VY

V\

#*
IS TRRVIEN

~/m~eze( YT

i Y’-x-

Nis AT TRVATIS

VY s

'/YY« )

-4’— o

YNY
( )

G335 013l 1 slastanial Cpte 5580 3 g ook Julge 580 g

Shsr s Ol5sal Sl slaslaminl Sy pde 5K s F3e ke belge Jia S5, slaasla ¥ Jad

AGFI GF1 CFI

x2df Jose

N ‘a5 LAV

V.0V oleas




Jot o low ¢pyle 099

sy Ol ale o ol e ol e i sel el Sy
ol g s basliazal Jless daslianad slulid s Joinul glaail 3o &S
@ rame 53 5 il ol Jde 3 1) el DL i DB 5 e
Ol Laadly opl o5 sla) 5 asllae 510 51 eddddll alews s
ol glalesl  me sl b B e bslianal oS das s
Ll & ol el 5 by sl ol S a3l 4 s
s i el Bl A cilise slel
5 s g ol s el L ol ey slealy
stsm o Jobes B s slimiad it (slas S5y 53 ol gad slitazad
(ol (ls glacs bl glae seme &S G pd i A VL
S e Ay el laee U el 55 oS el L35 S00 5 O (s
L s ol ar g s Gl gbn Coeal 2 oS 01 ragh i
i sl il Nkl & by slaasl Lol ast
heledio L sliazal o dias o0 OLAS oS 3513 Sl gseen b 5 ga
Seadatee Shamir, 2025; Shams ) wily sl b 5,555 5 o s
(L e lgs 4 a5 ae 5o R sh B ames (et al, 2025
3 Shos (5)l8 alabl b Las o lalllas b (5,850 sladiyl 3 5 acdiss
Abbasi Anabad & ) 55 sees gtld glac,lgs iisel 5 Juass

Seadatee Shamir, 2016; Naseri & Seadatee Shamir, 2014;

ldazal & Ao s UL § g0 50l (Seadatee Shamir et al., 2010
3 o el b el s S s S5 B s bl sl
S o Moy anen 5 (63 3 ol
Gl b 3L o N 3 4 als OLES immen Lol Jiash =W
Wl g 55 03 gl 23l 25 sl ol (slaadl 3o 51 (S IVl e
Astes 013 58l 2313 (3350 55 g0l (slapllas 53 oS ol O 51 S il ()

G s Ol 5 JaSa e (os ot (80l s b L

)b)}sﬁ&jumd;jlﬂjlgﬂbmj.u«s,\mwQL;:J\‘J;J?@Lu’

Sl Jpd LB s Sl oS 55V O Ll xPdf ke oo
S Aol ey 4 +0¥A L o, RMSEA s .ol s3] ax )3 &
ol el Jie i 331 5 0l 203l sl a0l
SNen &S Loy Y 5048 AV L Ll 5 5 4 AGFT 5 GFT (CFI
e 6N ClS Ol e ol gl Ll 18 Jed LB S 5 VL
il e lasasle a5l Eaass Olysel il lasliaad Co e
s 53 Pl Jae s el 3yl 53 LB 5 e bl
oo b bosliazad Sledus o YOV O35 5 + £5V oy b Lotz
NITIVIE A URGVINCR TS R RVt VTS S A A A SV PRT I A N
oo b ladgasT o OV O35 5 0 0% o b Loky sla bsel oo FVY
G 05 5 I e b ol < XYY 05 5 0 00
oo b Sl ()18 5 e XYY 035 50 YP) oo b ol g
IATZZNT NI o A SVINCR P SR PR PN VCI PN g RS PIPI 1)
5ol il plshaind o33 450 Jals s 53 b G385 o i o5 2

sls RS

S St 5 Lo

Sl cdh  pre plsldazad o S Ll Gaa b ol s

O pal s glaslomzal o e (6581 aglin 3o b 31 0l O gl 3l
G oS sls OLIS s A plowil SIS 5 O ) il ol 55 L ga s
Sl plbsade 5 15U s Eaass Olysel il obsldazal 5 35560
slsliazal o35 sl i sal (INal 1 e (S5l 28 csadr by
sledss 5 ehy O dasliazal plabs js Il (Sl
s e Ol s @b $S s S ool Sl laslaazad

)‘ 6@)[27-[..4‘55}“;];;]@5 ‘L;_)j”'“‘bl’ ‘v‘i\;“":‘:" Cd)ﬁﬂu}ﬂ)i




SOl g (1 uilidity y aoldad

Catbye 3 1 plerl G les 5 Juen ( L2005, wle j  duas
Fahimeh ) cul gues (Llos S ater 5 013500 2505 Slsy 5 heass
ezean (Hassani et al., 2019a, 2019b; F. Hassani et al., 2019
S Llosls 0L s g 5 e (sh S b L e Sl
e 5 Sl Ly 4 LIPS e Gl el 5 Wl elazl SOl
2 pls (Tanhaye Reshvanloo et al,, 2016) 48 S Olls 5
bl G 0 ol Seuly gl 4 b Cdls s oz olsldezad
AS S Solem 5 aVen (S )lie lales

sl 035 53 Dlnl 25 pel pllas oS sl OLE 5l Shasn b
3 1S Geans gl Sss G o Oloes Olisags
5 S peme Slsmen (1 Sl e ST sls 15 el sas
Sl bl 03 S 5 p ol Sy dex 5l i i 5l slaaal
s b anl ol ad edalie Ol s Olé e el anls 5 als
St O 5 Olal 53 a5 Ol pel 2ol (25 sel e 03l Al
Wil bl b bsos s 50 53 OLnl (b5 pel ol ol 0L o o
b el Digm 02 cind 5 535 Gl 4 e 508 (2l S e
a5 S peames (Nazarietal, 2021) coul axlge a3l5 S5
ol Snlen Gloslee (g5 5 sloazal ance 5 b Jad o Slalllas L sl
5 O diilan] slakases dils sl LU SE S e Ol o
(Mashhadietal,, 2018) el Si3 kS 0 oo

Sle 5 Ol cedle Cueal weey U3 Lol lasn leadl
slacdles (5L dsbS o 55 n g a5 LB 5o 555 Ol el il
leois Olpen Sl Solem 5 4l 5 58 gl pol o slie (GO
by Slllas L gadse cnl Al ae slanal (355l T8 )

Las o OLAS a8 350y Jlgseen OLgaiils 5 Ol g0l W1 Ol

GAL i S plaiasn bomls ol il wils 1) 500
AST Ll Colise 3 LB 5 i s (s >
Seadatee Shamir et al., 2018; Seadatee ) ol juan Llos S
5 bl slao s iisel cames (Shamir et al, 2017
5ol e 5 ass (6585 Rl b Sl g e aBT0as
Seadatee ) a8 sl b |y bosldazal Ad) ain) (oS S b

Shamir & Saneei Hamzanlouyi, 2017; Taheri et al., 2018;

Slp sl slaplls o Aoy o it w o cnl pby (Taheri et al, 2019
b S alsls bl SJ 28 sla K151 b Ol el 5ls (glaslazal o ,SCa
S S o b (5,55L 5 B3l (Solses g Ceans w5

Sledss e Coenl GOl rasn g sl 5l s (S
s bl St 4 Bio Gledss coolgiy e 53 s Lasliten
O 53 &8 ol Solie 5 petes ol b aSh o Oliaasite Lo s
sloazal plolis 53 el 235 5500 2 5 OVl Ol e cOladns ¢l
O 5 S8 - das Jolad S S @ by e Dladllas L 4l pl A5l LB
sils Gl Olpsel il b GUlys as, s slal o
sl iass cu een (Rahpeyma Aghmiuni et al., 2021)
Colem & s e 0L s (L5l 5 Salils ool b s
303 6L el Ol gl 2l Sloy ol 5 ba ULy Ady 53 w3l 5l
S doy o 2S04 Sl sl &l o .(Ghanjali et al., 2022)
3 etee S, 5555k 53,8 13 e alas 5 ubes S8 S U3 55
&S 3l s el

bl baadlie 5l (S5 SOl alslanal QS sy e
Slr 4 Ghge 53l slapls & ol 0T Kby il 3 ol ke
3 63,5 Il Ol sl bl (3Lt 5 2oy bl 3l ST

SRS et S&u&.ﬁj}il{&}é}ﬁ gl sl S as el el




Jot o low ¢pyle 099

Ghayebi Mehmandoost et ) coul juen b5l Ml oS
S alaiass copl pede (al, 2021; Iskandar & Zulela, 2021
Las o OLES (Lles S A ST Ololes Olg; Cdl 5 L8555 25
Glasldazal 0y 5 (55 50l SokS Ll 5 e Olakne 1015, CodS S
(Marzi & Seadatee Shamir, 2017, 2019) a3l 138 3 Ol gel 2l
5 Oldae ladils @ ax g 05 gl plla Al ol b
S el Lol Ol e

Olsal il plsliazal o 5ls 0L Lol rass wls opsamme )3
s S Aol | S 5 a0 g0l B o 5 Ssy SOl Sopass
&i\);.xSc,SFdf)m}dwk‘)wum‘@b&)ﬁ\w
Sl same Olsisay S (S ULy Ol 4 L slazal S
WS s ol SO Sl elail e b
AS e AEy anlr 5 el (disel b U el g3 &S s
sl slapllss Ghge slaa 5 eslizal oS sl DL el (pman
Ol 5055 s el (lacnbi 53 (6 5050 ey Ll oo 5L A5le b iy
S5k V.MJ_‘? Ol s

bl anel> 053 330w 44 U85 0 ol ags glacys gl 3l
ol Sas S 55 Ll OL,g g shew eolle Ol3sel il w
et S gl |y 528 gble 5 Lokl e @ @b L_sﬁu\:r.w.ﬂ.:
oS sl B, 5 Ol icalo laalfls bl s baesls 3l Lio
s sdome das o Rl 1 aspal (S s Ll S A5 (55505 8
5 amlie 3550 Sla)ES ey Ghisel bl S & tes 5
S 3l sl bl Ol oltle 5 (Sa gl

D5 )Jk} &.A}}g_ ‘_thC,\.iJJ.,\zA

3503 eiies LS5 55 g0l Sl 5 a5 Shes L Ol Sl
slaia g omemen (Bruffaerts et al., 2018; Wyatt et al., 2017)
o522 B el Bl 553 OUlgr 55 085 55 Ol i b las e
Greene et al., ) wlos S AT 013400 205 5 elexx! 5 Sloy culeas
O3 gel 205 S glayliiy s Oy Cudh 25 ialy cpeen 3 .(2018
oplpby (Parpanji et al, 2019) codl a8 13 b 5,5 50
soedle S 55s b Gl 4wl e 5 ne obosliasd
Olsalmls Glay slis 5 Ollasl (Sasmp 5l dalls Ll
S (5 S

Lol 5l sl Coanl ol tash e slaasl s
b0l LS 558 s a gy bsliaial s s gy 5 S
wdalie SIS 3 el (o 5 easd (S o3 Shee (L
Loasl cpl opd e eslimal ek sla byl 5 eslgls oS L
S sbossl lesslllal 5 ool 4 by sbiasy
S 3l Glgen et SLdl 5 50 5 030 S (k)
odzen calsie glaglnl b sl 5 5l e gme slal slazal dias o 0L
Dehghankar et al., 2019; Rashid et al., 2017; Salari & ) s,
4 gboldazal 055 ssdme xS s (Seadatee Shamir, 2021
Glaslinzal 31 (ol Bl 5 oo s b i 5 Sgr ot S0 se5
sl il

03 A 28 Ol 5 Oladae oS sl OLES ioman 5l gl
Oledre (gylees 32 ¢y i oS 15 Sldazal G, 5 gluls
(S o Sl 5l (55155 1 5 Jlb (S5l Jame sl U1y
L bl gl 35 plslixiad 60 Sl ge o g Jolss alex




SOl g (1 uilidity y aoldad

A3 S el Gl a0 5 el s ol 580 s

;é‘:JJ';JJS’;J
}JQJJ.LJ;L«:) LS)LL u:..h}}l U’-’-‘ J;-\jnu})éés‘;»\.ws Jal.a.?)‘

.:;}f‘;a 1,8

References

Abbasi Anabad, A., & Seadatee Shamir, A. (2016). The Effect of
Meta Cognitive Strategies Instruction on Secondary School
Male Students Working Memory Capacity and Verbal Short-
Term Memory. Science and Education(12), 452-456.

Alqudayri, B., & Gounko, T. (2018). Studying in Canada:
Experiences of Female Graduate Students from Saudi Arabia.
Journal of International Students, 8(4), 1736-1747.
https://doi.org/10.5281/zenodo.1468078

Anderson, J. R., & Deslandes, C. (2019). Religion and Prejudice
toward Immigrants and Refugees: A Meta-Analytic Review.
The International Journal for the Psychology of Religion,
29(2), 128-145.
https://doi.org/10.1080/10508619.2019.1570814

Bruffaerts, R., Mortier, P., Kiekens, G., Auerbach, R. P., Cuijpers, P.,
Demyttenaere, K., Green, J. G., Nock, M. K., & Kessler, R. C.
(2018). Mental Health Problems in College Freshmen:
Prevalence and Academic Functioning. Journal of affective
disorders, 225, 97-103.

Dehghankar, F., Saadati Shamir, A., Bahrami, H., & Asadzadeh, H.
(2019). Construction and Standardization of an Interpersonal
Intelligence Test for Elementary Students. Counseling and
Psychotherapy Excellence Quarterly(32).

Ghanjali, M., Saadati Shamir, A., & Asaseh, M. (2022). Inquiry
Factors Affecting Parents' Compatibility with Autism Child.
Journal of Psychological Science, 21(117), 1867-1878.
https://psychologicalscience.ir/article-1-1599-fa.html

Ghayebi Mehmandoost, M. R., Ghadami, M., Seadatee Shamir, A.,
& Rezaei, S. (2021). Developing a Model of Professional
Competencies and Competencies of School Principals Based
on Successful Managerial Intelligence with the Mediating
Role of Personality Intelligence. Journal of Psychology of
Exceptional Individuals, 11(42), 83-110.

Greene, T., Gross, R., Amsel, L., & Hoven, C. W. (2018). The Mental
Health of Children and Adolescents Exposed to 9/11: Lessons
Learned and Still to Be Learned. In World Trade Center
Pulmonary Diseases and Multi-Organ System Manifestations
(Vol. 5, pp. 121-136).

Hassani, F., Dortaj, F., Bagheri, F., & Saadati Shamir, A. (2019a).
Academic Engagement and Psychological Capital among
Female Upper-Secondary Students. Instruction and
Evaluation(46).

Hassani, F., Dortaj, F., Bagheri, F., & Saadati Shamir, A. (2019b).
The Effectiveness of Academic Engagement Training on

2o bl 68wl gl tas s ssd e sleiy
Ol eT 230 31 (5 5p sime (sladi yod 5 (s3le e dlallul L 3 bl
Sk Dlalllas plnil pizan Al il S and OIS B35 e
Olay Codln (o 0y oéletn S S s L
Sl ey oo 5 & (65,0 Ol sal 215 elezrl slac sl 5 oDl
Sl 5 (S5 gl b S Lile ol puite A (gl Slalllas 53555 e
el ils - e Jolas kS 5w yle S b o3l il elanrl - (ool
358 P o 25 sl T3 s 5
= -3 PO B PR TGOV W GOV =SSP TV LS P
o 4 gn0 03] By 3 sy 511 Oldsass slde obsltazl
Silwsd ol ~Lb s i SHlle 5 gl o L5
Olgy otk a5 ¢ aasize Olulizdlsy 5 Ol slive 5l eslizal ¢ o3 sof
Gilwdail s 5 basltazal Lol 53 ealgls 25 Jall Ol el 2l
s ) 1 pbaliazal CuiS Klg e oS Cond Sl dax 3l Olales
B plyllanl plalams DLiga 5 e 350 slgiin (rizmen
ke A esdle ASlgn Ol el s B aS sl Solex 5 Sl

Ju)ﬁl)‘:)ffﬁu%&b@jgwl cd.'vb)ﬁ».ﬂﬁ&-w)'\
c’el:.ou.bjl.d

S, sy milie sl ‘ujfc..m ol asllas el o
u.\\.ac,a.l.o

SHE 5l

G| a.,\.iJ; Q,\.iLG_) é_;')k}l J}.p\}u{)‘}ﬁ dALAJ J“"—A}} U‘i\ (:L>u|)é



https://doi.org/10.5281/zenodo.1468078
https://doi.org/10.1080/10508619.2019.1570814
https://psychologicalscience.ir/article-1-1599-fa.html

Jot o low ¢pyle 099

Salari, M., & Seadatee Shamir, A. (2021). Construction and
Standardization of Passion Quotient Test in Elementary
Students. Iranian Journal of Educational Sociology, 4(2), 188-
194.

Seadatee Shamir, A. (2025). Standardization of the Five-Factor
Model of the Maher Multifaceted Fluid Test of Intelligence
(MMFTI) for Fourth to Sixth-Grade Students (First Version)
Based on Metacognition Theory. International Journal of
Bodly, Mind and Culture, 12(1), 188-200.
https://doi.org/10.61838/ijbmc.v12i1.730

Seadatee Shamir, A., Kiamanesh, A., Kadivar, P., & Ali Hamidi, M.
(2010). Working Memory, Reading Performance and
Academic Achievement in Male Monolingual and Bilingual
Students. Educational Innovations, 9(3), 89-124.

Seadatee Shamir, A., & Mazbohi, S. (2018). Predicting the
Responsibility of Secondary School Girl Students Based on
Self-Efficacy and Spiritual Intelligence. Educational
Psychology, 14(48), 127-145.

Seadatee Shamir, A., Mazboohi, S., & Marzi, S. (2019). A
Confirmatory Factor Analysis and Validation of the Forms of
Self-Criticism/Reassurance Scale among Teachers. Quarterly
Journal of Educational Measurement, 9(34), 133-147.
https://doi.org/10.22054/jem.2019.20805.1520

Seadatee Shamir, A., Najmi, M., & Rezaiee Haghshenas, M. (2018).
The Effectiveness of Reality Therapy Training on
Responsibility and Encouragement of Marriage in Married
Students of Azad University. Journal of Research in
Educational Systems, 12(Special Issue), 563-669.

Seadatee Shamir, A., & Saneei Hamzanlouyi, R. (2017).
Relationship between Intelligence Beliefs and Achievement
Motivation with Self-Regulated Learning in Students with
Veteran Parents Injured More than 40%. Iranian Journal of
War and Public Health, 9(4), 205-210.

Seadatee Shamir, A., Saniee, M., & Zare, E. (2019). Effectiveness of
Couple Therapy by Gottman Method on Family Function and
Marital Adjustment in Divorce Applicant Couples. ijrn, 5(2),
10-17.

Seadatee Shamir, A., Tahergholami, R., & Jalali, S. (2017). The
Impact of Metacognitive Skills Training on the Reduction of
Academic Procrastination and Test Anxiety. Quarterly Journal
Of Family and Research, 14(1), 89-102.

Shams, S., Seadatee Shamir, A., & Sadat Kazemi, A. (2025).
Psychometric Properties and Standardization of the Maher
Multiple Fluid Intelligence Test (MMFTI) in Students Aged 4
to 6. Quarterly of Experimental and Cognitive Psychology,
2(2), 106-131.
https://quarterlyecp.com/index.php/ecp/article/view/200

Situmorang, N. B., Thamrin, M. H., & Nadjib, A. (2021). Successful
Approach Implements Talent Mapping: Studi pada PFA di
BPKP. Matra Pembaruan: Journal Inovasi Kebijakan, 5(1), 39-
51. https://doi.org/10.21787/mp.5.1.2021.39-51

Taheri, F., Dortaj, F., Delavar, A., & Saadati Shamir, A. (2018). The
Effectiveness of Mindfulness Training on Academic
Engagement: The Mediating Role of Academic Stress and
Academic Burnout. Psychological studies(56).

Taheri, F., Dortaj, F., Delavar, A., & Seadatee Shamir, A. (2019). The
Effectiveness of Mindfulness Program on Academic
Engagement: The Mediating Roles of Academic Stress and
Academic Burnout. Journal of Psychological Studies, 14(4),
157-174. https://doi.org/10.22051/psy.2019.22600.1749

Academic Stress among Students. New Psychological
Research(56).

Hassani, F., Fariborz, F., Bagheri, F., & Seadatee Shamir, A. (2019).
The Effectiveness of Teaching Academic Engagement on
Psychological Capital Female Students Secondary School.
JOURNAL OF INSTRUCTION AND EVALUATION, 12(46), 123-
140.

Iskandar, R., & Zulela, M. (2021). Professionality Analysis of Basic
Education Teachers as Agents to Improve Creativity in Digital
Era. Journal llmiah Sekolah Dasar, 5(1), 16-24.

Jafari Sani, S., Keshavarzi, Z., & Seadatee Shamir, A. (2017). The
Effects of Train Composition with Brain Learning Approach
Based on the Educational Self-Efficacy and Written Ability of
Students. Iranian Journal of Educational Sociology, 1(3), 56-
65.

Lotfi, N., & Seadatee Shamir, A. (2016). The Relationship between
Personality Characteristics and Attachment Styles and
Emotional Breakdown. Research in Clinical Psychology and
Counseling, 6(1), 98-112.

Marzi, S., & Seadatee Shamir, A. (2017). A Confirmatory Factor
Analysis and Validation of the Forms of Self-
Criticism/Reassurance Scale among Teachers. Iranian Journal
of Educational Sociology, 1(3), 26-34.

Marzi, S., & Seadatee Shamir, A. (2019). The Role of Self-Efficacy
and Happiness in Predicting Self-Criticism/Reassurance
among Teachers. Rooyesh, 8(5), 153-162.

Mashhadi, M., Faghih Aram, B., & Saadati Shamir, A. (2018). The
Relationship  between  Talent  Development and
Organizational Innovation and the Mediating Role of Quality
of Work Life. Counseling and Psychotherapy Excellence
Quarterly(28).

Morovat, K., Dortaj, F., Seadatee Shamir, A.,, & Abolma’Ali
Alhosseini, K. (2022). The Lived Experience of Experts in
Economic Intelligence: A Phenomenological Study. Journal of
Psychological Science, 21(115), 1391-1408.
https://psychologicalscience.ir/article-1-1697-fa.html

Naseri, M., & Seadatee Shamir, A. (2014). Self-Directed Skills
Enhancement through Cognitive Skills Training. International
Journal of Education and Applied Sciences, 1(5), 235-240.

Nazari, M., Seadatee Shamir, A., Bagheri Noaparast, K., & Rezaei,
S. (2021). Identifying the Scientific and Philosophical
Foundations of Educating Gifted Students in Finland and Iran
and Providing a Pattern for Iran. Educational Psychology,
17(61), 77-103.
https://doi.org/10.22054/jep.2021.62013.3400

Parpaniji, M., Delavar, A., & Farrokhi, N. (2019). The Role of Mental
Health in Creative Behaviors of Students in Tehran. Scientific
Journal of Innovation and Creativity in Human Sciences, 8(4),
153-170.

Rahpeyma Aghmiuni, S., Dortaj, F., Seadatee Shamir, A, &
Abolmaali, K. (2021). Exploring and Identifying the
Components of Teacher-Child Interaction Process Quality:
Qualitative Research. Journal of Child Mental Health, 8(2), 62-
77. http://childmentalhealth.ir/article-1-1121-en.html

Rashid, K., Hasanvand, F., & Yaghoubi, A. (2017). Construction and
Validation of the Aesthetic Intelligence Test. Psychological
Methods and Models, 8(30), 69-88.

Ross, S. (2020). McGill and Concordia Universities Plan to Move
Most Classes Online for Fall Term. CTV News.
https://tinyurl.com/yb8sprsy



https://psychologicalscience.ir/article-1-1697-fa.html
https://doi.org/10.22054/jep.2021.62013.3400
http://childmentalhealth.ir/article-1-1121-en.html
https://tinyurl.com/yb8sprsy
https://doi.org/10.61838/ijbmc.v12i1.730
https://doi.org/10.22054/jem.2019.20805.1520
https://quarterlyecp.com/index.php/ecp/article/view/200
https://doi.org/10.21787/mp.5.1.2021.39-51
https://doi.org/10.22051/psy.2019.22600.1749

SOl g (1 uilidity y aoldad

AR

Tanhaye Reshvanloo, F., Keramati, R., & Seadatee Shamir, A.
(2016). Optimism and Self-Esteem in Adolescent Girls: The
Role of Identity Styles. Journal of Applied Psychology, 6(2),
73-90.

Whyatt, T. J., Oswalt, S. B., & Ochoa, Y. (2017). Mental Health and
Academic Performance of First-Year College Students.
International Journal of Higher Education, 6(3), 178-187.

Zahmatkesh, Z., Hosseini Nassab, S. D., & Seadatee Shamir, A.
(2016). Examining the Relationship between Working
Memory and Intelligence with Female Students' Academic
Achievement in Monolingual and Bilingual High School of
Tehran. JOURNAL OF INSTRUCTION AND EVALUATION, 8(32),
111-134. https://doi.org/JINEV289

Zhang, X., Yeung, T. S., Yang, Y., Chandra, R. M., Wang, D. L.,
Sukhmani, K., Bal, S. K., & Zhu, Y. (2019). Cross-Cultural
Approaches to Mental Health Challenges among Students. In
The Massachusetts General Hospital Guide to Depression (pp.
1-6). https://doi.org/10.1007/978-3-319-97241



https://doi.org/JINEV289
https://doi.org/10.1007/978-3-319-97241

